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LEARNER-CENTRED APPROACH/
CHILD-CENTRED LEARNING/
STUDENT-CENTRED LEARNING

by
Jairos nﬁ.ﬁ%m

| lapproaches which put the teacher, instructor or lecturer at the centre of all
" eamning or, rather, schooling. Such conventional approaches were informed

y the belief that the student came to school to receive knowledge. Since
knowledge was imparted to him or her by teachers and lecturers in
eticulously formulated and packaged formats, that had the tendency to
uppress child/learner initiative or enquiry. The duty of the child or learner
as to be educated, to be exposed to new bodies of knowledge with
ninimal intellectual contribution of his or her own. In other words, the
ner was presented as a passive recipient in a one-way process of education
here the teacher or instructor was not only an awfully powerful and inspiring
rce of knowledge but an unquestioned authority. In such a scenario, little
nce was given to attend to individual learner differences, preferences and
likes, the major consideration being to satisfy only the needs of the one
.n”»mmbm the pace of the learning experience, one who, unfortunately, was
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the teacher or lecturer - not the child, the learner. So the questions thatthe 1

 Though the terms *child-centred’ and “learne
: | -centred’ could b d
teacher might ask at the end of 2 teacher-centred approach would be: Ha | terchangeably, there are diff beca o o
Ve k. 1 intercnangealy, ihe erences use they are informed by different

_
[ imparted the knowledge and skills I had planned to impart or not? Haye (| theories. The child-centred _ .
the HnmEQm created new knowledge and applied new skills through my minima] ) 4 proach. In the former, oﬂﬂ%ﬂ“ﬂo@“%ﬂ&%“%“”“%ﬂ%mMmgn&
oo " 1 jeeds from adolescents and adults since they are by nature MWNRM«MNH”
.Bﬁﬂﬁoﬂm?n learner-centred movement as a recent phenomenon w.m Eo
brainchild of cognitive psychologists and constructivists led by Piaget, Brun .
and fa\moﬁ.mw& These scholars identified and explained the important role MM
pguage in how the learner makes sense of the world and how the learner
Cuses ﬂ.msmcm.ma to forever (lifelong) organise and restructure his or her
experiences in light of already existing experiences (Harmelen, 1998). The
ct ner-centred approach embraced all learners irrespective of “mmm wo. that
it B.m%. both child-centred or learner-centred approaches moorw& )
_ _oc.Sm the teacher from the centre of learning and replacing him/her g&w
he child or learner, with emphasis on the learner’s activity, initiative and

However, that would seem to militate against the achievement of the goals om_.._
education, taking cognisance of one ‘recent’ definition of learning as “the i
process by which an organism, as a result of its interaction in a memmou“ M

acquires a new mode of behaviour, which tends to persist and affect the .
general behaviour pattern of the organism, to some %mﬁa:@ﬂoﬁgm

2004:24).

Child-Centred or Learner-Centred? i
il
For centuries, the child has been treated as a quiet, receptive person ér.w‘. __w_ R o view of edusut
depended, for knowledge, on the authoritative master. But, even many mgw_ ._;, B e child. Asm nwomsow to one that sought first to understand the needs
Rty . uch as education is about interaction, it (Learner/Chi
£ ild-

back, there emerged a systematic and consistent reaction against that = ed A *
Centred Approach) “does not want the child to acquire merely the results of

authoritarian view - “the mug and jug view of education’, a reaction that
sought to have the nature of the child considered in any teaching situatio
The important names in this respect go to as far back as Rousseal,
Pestalozzi, Herbart, Froebel, Montessori and Dewey. These qumﬁmm_
reaction against the apparently undemocratic treatment of children and.
the homogenizing of children’s needs that had resulted in rote learning !
There was, therefore, a movement towards giving the child some freedom ¢
to develop and learn naturally, considering the child’s interests and

providing motivating and conducive conditions for learning (Kochhar

2004). These philosophers were, however, morespecifically concerned 2002- B
- 2002:146). This migration from a teaching paradigm to a learning paradigm

the child as different from the adolescent or adult learner. The effects of the 5
i sa1 : : : o - | &-emphasised rote learning and saad 1 ;
influential ideas are most evident 1, for instance, Montesson s kindergarten. i g and emphasised lifelong skills, emphasised less

2004:14).

A One of the most significant paradigm shifts in the history of education has
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on content taught and more on what students need to achieve in the end. The
switch to the learning paradigm neutralised the roles of the instructor, instructigy
and academic content. Learner-centred education has recently beena policy

issue globally, as our example of Namibia will mmmmwmﬂ. i

With student-centred learning, students are responsible for planning
the curriculum or, at least, they participate in the choosing... [T]he
i individual is 100 percent responsible for his own behaviour,
Increasingly recently, the aim in education has been to w._o_.oﬁn mEnaﬁﬂ. participation and learing,
participation in all available teaching approaches, amﬁooﬁmzw ﬁroww". .
informed by the constructivists and cognitivists such as Piaget and Bruner
who, in brief, dismiss the transmission view of acquiring knowledge in favour |
of the constructivist view whereby “knowledge is not passively received |
from the world, from others, or from authoritative sources. Rather, 2
knowledge is created as individuals and groups adapt to and make sense of -
their experiential worlds” (MacLallen e al,2004:254). The learner-centred
approach emphasises construction and reconstruction of _Eoﬁammm through
interaction. As Papert (1986) observes, through interactive manipulatio;
materials, the leamer actively reconstructs rather than passively receive trans

knowledge.

achemer and Crawford (2007) also conceive student-centred learning (SCL)
an experience that puts the student/leamer at the centre of leaming and teaching.
This implies making the curriculum flexible and designing it with learner interests
d capabilities at heart, hence a deliberate movement away from the
nventional methods (Attard ez a/, 2010).

" Scholars are, however, not agreed on the definitions and distinctions of child-
centred, student-centred learning or learner-centerd approach, hence the
parently interchangeable terms ‘child-centred’, ‘student-centred” and

__ “..‘_ w“ .1..mE%E,onﬁ_m.&dﬁ.a:mﬁauo?wmnowﬁmEmn:bmﬁaooomm.:ﬂwocmrﬁm
Across all centres of learning, learners bring expectations, especiallytoleam, f learner “is the wona point of the EOonm, the role of the teacher remains
so that they would go into thie world well-armed to sustain themselves. F : ramount, particularly when R ooumanw.m that mn&mmmm - notall the mE.ﬂo:
learning institutions such as universities, it became necessary to shift from S Qe el 2010:8). By camparison, traditionalschooling“tends teonsidee
more organisational input-oriented curricula design, based on the descriptic el 5 pSSTUE e TN omE@BmﬂoP g.ﬁ.woﬁ consideration of the need
of course content, to outcome-based higher education (Attard et al, 2010:0). & actively wm.n_oﬁmﬁ in the _omﬂEm process anmq.a etal, 2010:8). Here,
I eamer-centred education at university level allows students to umnmoﬁnq M e teacher, his or her :oﬂ.wm and his .9. her oral wn_d@_o:m are the sources of
enthusiastically in their subjects, improve their skills such as &mnwﬁmum . knowledge. Sadly, there is no enquiry encouraged since students respond to

knowledee. collaboration and communication Students eventually interact lestions and do not ask questions themselves. By and large, traditional
owledge, 1

more amongst themselves as well as with administration.
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According to MacLellan and Soden (2004:254), the traditional lecture methog
or transmission teaching was based on “lecturing, note-taking, and memorising
information for later recognition or reproduction.” On the contrary, student.

centred leamning gives students the chance to chart their own learning paths,
placing upon them the onus to make their educational process a succesg,
So, instead of passively receiving knowledge, students actively anq )
independently participate in their leamning (Machemer and Crawford, 2007),
In student-centred learning, students are taught how to think, not what to , h
think! .

)

motivation to follow and join in class activities. When teachers disrespect
learners, the learners come to have little respect for themselves,
(Ministry of Education and Culture, 1993:34)

e e

a0 k___.wwn Namibian government emphasised learning and not mere schooling
since “‘schooling without learning may lead to diplomas and certificates but, for
- many students, it leads to frustration and self-doubt. Learning, in school or out,
) ' Jeads not only to individual achievements, but also to self-reliance, self-
" confidence, and empowerment” (Ministry of Education and Culture,
1993:34). Learner-centred approaches would also ensure gender equity
. andimproved quality in terms of curriculum, teacher, materials and environment.

T

Learner-centred approach, as linked to lifelong learning, gained nﬁg
globally in the 1990s, following the Dakar Framework for Global Action, a A
framework which initiated debate and commitment to implement mmzngon
For All (EFA) through accessibility, equity and quality. This was seen as one
way of dealing with the challenges and opportunities of the multiplying, =
knowledge-driven economies. [ earner-centred approaches were, 9&3@8
useful from the kindergarten through primary and secondary school to college, coming as a result of the implementation of Education- For All
university and adult literacy institutes. The Namibian case has shown how _ . _@Bmahdam especially at Zimbabwean universities. However, these problems
the government has, since 1993, tried to implement the ﬂmmgnvngq& : _.? wo:: all the more to the necessity of liberating the teacher from an
approach in its schools in line with the EFA thrust. In the ZmBE:E ; __5 erstwhile domination and a foregrounding of the learner. According to the
policy document, Toward Education For All (1993), emphasisand zmn:gm: _mmudma.nmnq@a education wo:nw document, :_mﬁdﬁ-omcqoa
commitment to access, equity, quality and democracy in education were & K
also reflected. Namibian schools were expected to be facilitators and not .._._mnroo? (Ministry of Education and Culture, 1993:2). A democratic
barriers to learning, places that promoted personalised leaming and shunned * = * pedagogy and school entail planning and ingorensblig suientm,
rote learning. This was in a context where the government had realised that: - " activities, environment and resources, assessment criteria and procedures.
_ n All this calls for innovative stakeholders. Innovative teachers lead to
4 v ! F:oé.:e.m students. To ensure innovation and that teachers are kept abreast
~ of current practices, governments are challenged to satisfy the need for refresher
courses and professional in-service development for teachers (Trowler and

~{ Bamber, 2005)

[n Zimbabwe, one of the hitches for an effective implementation of learmer-
 centred approaches are the generally large classes in primary and, secondary
mnuoo_m and even university level. Mapako ez a/ (2011) have pointed out
- some of the sustainability challenges attendant to mass education,

i

Rote memorisation and H%m.nnob can stifle curiosity. Punitive discipline
can discourage Euo<m:on experimentation and critique.
Unchallenged learners can become bored and bored learners lose
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The shift from the traditional teacher-centred, rote learning mﬁ?.omnr&.rmm alsg 1 } o Jones (2007:2), “the teacher (and the textbook) help to guide the students,
been experienced in adult education. Milano and Ulius (1 oow.u H.Ea.&mncww& | | manage their activities, and direct their learning. Being a teacher means helping
the implications of learner-centred approaches at adult training nstitutions. They = - peopleto learn and, in a student-centred class, the teacher is a member of the

,ﬁ_ class as a participant in the learning process.” The implications are that, with

argue that learner-centred approaches are empowering to the learner in every .,.w;. ..
| minimum teacher interference, the student should be prepared to work alone in
paking notes, preparing assignments, doing language exercises and also doing

sense. They also say that inadult training institutes there is a need to shift from 3
education to training, where education “ focuses onleaming about” while training -
air work and groupwork, discussion and role-play. The teacher will be
 fhere to initiate the discussions and interactions, supervise activities and offer

:mon:momoimaabmwo?:}m%m%gﬂnﬂﬁo BHnmomuoEEm n.ghrﬂ. E& ._.
the learner are changed. The learner is transformed from the passive gobbler

of facts to a constructor of knowledge and the teacher froma frothing q.ﬁmaﬁﬂ. : Emnw. Summarising what happens in a leamer-centred language lesson in
ofknowledge toa facilitating guide. Birchall and Smith (1999:357) have suggested W & secondary school, Jones (2007:2) notes that:
e ersinggroedures for s (il eaming) o Vet o s
learner-centred approaches, make use of ¢ mnﬁm:mn,._nmh:bm tasks that ME..:
meaningful to the learner; make use of discovery learning BmEom”m ﬁ&Qa .&a
learner constructs his or her own understanding rather than imbibe the

instruction of the teacher and make use of collaborative and _UBE&_H.....,..

In a student-centred class, students don’t depend on their teacher
all the time, waiting for instructions, words of approval, correction,
advice, or praise. They don’t ignore each other, but look at each other
and communicate with each other. They value each other’s
contributions; they cooperate, learn from each other, and help each other.
When in difficulty or in doubt, they do ask the teacher for help or advice

but only after they have tried to solve the problem among themselves.
v

solving leaming methods.

_m._ | Insuch cases, there is individual, pair and groupwork and whole class activities

What are the innovative methods available to the teacher? g@.ﬁmﬂm& ﬁmﬂo_... A would facilitate development of language and communication skills. A
centred approaches are the ones that promote ﬁmamoumrmma learning m.m ent-centred classroom has benefits for both students and the education
well as teamwork/groupwork, problem-solving, discovery m:aaoﬁn..v_m% ._.,rom.n tem as a whole, hence they are of national significance. Through
are the methods through which students do not necessarily wait woﬂ _ onalised learning, the learner-centred approach promotes student
examinations in order to regurgitate what they have ﬁmmgma because, i | iutonomy and puts accountability for learning fully on the learner. Zimmerman
the learner-centred approach, students practically and critically Bmkn:mo% & [ ._,..ocwv has suggested that a student geared for learner-centred learning is
the acquired knowledge. b | mitated into acting responsibly and proactively, beginning with matters such
etting of own goals and designing a personal study timetable and in

nitoring personal performance. In this highly technological or digital world,
dent-centred learning and mobility will help students to develop the

L .—.
Advantages of the Learner-Centred Approach : *

Jones (2007) uses examples froma secondary school mm.nim to &m:mwh”mm
advantages of learner-centred approaches to language learning. According =

* A*I_
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ompared to adult learners. Therefore, the degrees of autonomy should be
:ven to leamers in a kind of sliding scale from kindergarten, through primary
shool, secondary school to college/university and adult traming institutions.
Milano and Ullius (1998:24-25) recognise thatinthe training of adults,* For instance, .ir:w m. wo%mamm:mﬂ.m .mEmaE. can be Qﬁnﬁwa to oam.a.uai
experience is the key learning tool.” The advantage is that a learner-centred _“. nowledge with minimum supervision, a high school student could still do
h acknowledges that adult learners bring a wealth of experien  the same but with more teacher intervention. Again, that teacher influence
oy learnings ; Adult learners will filter anything leamed thro 1d dominance is eliminated seems an illusion since more is expected from
MMMWMMMM%MWMMMMEHQ much more than children. Generally, ~§ 1 @mwﬂ 5 terms of planning E.a g%:m for an enabling 8.=§= structure,
have something they already know, so instead of treating learners as RE& il i .Eg”mg suitable Ba&o%u motivation, management of learning and overall
knew nothing (empty vessels), teachers should assist them acquire new aluation of the learning.
knowledge through relating new knowledge to prior experiences. .Zoumu_h._m f
and Brown (2001:92) observe that learner-centred approaches are benefici 1 —
for they encourage each trainee or participant to take a more active role : 1 ._..”E:u u
analyse his or her performance objectives and work closely with the tra _..”_.r T _
towards achieving those goals. They wam that if the sessions are trainer-cen
“participants inevitably play a more passive role. In mcmr cases, the t
responsibility for the outcomes is shifted to the trainer, leaving the leamers

somewhat uncertain position.”

competences they need in a changing labour market and will gﬁoﬁﬂ.&ﬂu
to become active and responsible citizens” (Bologna Process, 2009:1).

damoouom@uou about this new learning paradigm is that the teacher will be
| .:._. dered irrelevant, redundant or rusty. In fact, the teacher’s role has never
| been so important as now, for the teacher has to ensure an enabling environment
t promotes cooperative learning and whose efficacy is easy to assess is
ailed. Abel et al (2009) say that in such circumstances the teacher becomes
Smor who inspires a culture of collaboration and co-operation in
assrooms which have less of lectures and more of supervision. In essence,
e learner-centred approach has occasioned only a shift of power for the
acher, not an emasculation. As Kochhar (2004:15) has observed, it has
illowed the teacher to step down “from the pedestal of a dictator to being their
“ouide and friend.” It strives for a warm, mutual and educationally fruitful
ident-teacher relationship. It becomes apparent that one does not have to
inside school walls to start learning, nor does one’s learning stop as soon
one leaves the school environs. Current thinking suggests that learning
ns before, and continues after school and, therefore, teachers should
interrupt lifelong learning but should actually facilitate its flow through
ing some of the following:

Critique

Whether it be ‘child-centred’, ‘student-centred’ or ‘learner- naua&
approach, the significance is that the child or learner should be méouﬂmw
initiative to cause his or her learning in a relatively free and autonomou

atmosphere. However, educators should not expect too much from _SBHMM
especially young learners, and too much from every learner. Thereisa 5

to avoid treating all learners across the age continuum as equal to ma
challenges of learner-centred approaches. There are individual differences
as there are limitations as to what younger learners can do by Eano_ém
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. randes, D. and Ginnis, P. (1986) 4 Guide to Student- .
Oxford: Blackwell HBHCE G Drsiriiog,

Teachers need to avoid verbatim recitals of textbooks and drills; teachers
need to engage the whole child’s attention and participation; teachers should
guide learners through helpful learning experiences; and teachers need to

design learnable curriculum. Jones, L. (2007) The Student-centred Classroom. New York: Cambridge

e i University Press
Inaddition, the facts skl that students are exposed toshould be eventually 1
geared for child’s development because, even though the learner still “needs Kochhar, S.K. (2004) Methods and Techniques of Teaching. New
|ectures and demonstrations”, he or she will only become skilled when he or
she “begins to participate” (Kochhar, 2004). Therefore, thereisaneedfora 4

i ] - r. 113 .
definite change of paradigm, aneed which beckons yet other needs; the P wn.wmm”ﬁu ’ E& OHMNMP M @ood- .mEmmE Perception of
need to upgrade oneself academically and professionally in order tokeep : Active Le & ¢inhi m_w nm%.gﬂwg Classroom” in
abreast with current demands and trends; theneed to try new and unfamiliar gher Education 8(1) pp 9-30
approaches to classroom teaching and management, and the need to reflect
and evaluate one’s strategies and objectives.

T

Oo.mE.aon in Student-Centred Learning” in Instructional
| Science, 32 (3), pp.253-268
e
S Mapako, F. et al (2011) “University lecturers’ and students’ views
_ Mn mass education: A case study of Great Zimbabwe
niversity” in International Journal of Education Administrati
L] . "
and Policy Studies, 3(12), pp. 197-205 e
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by
Tsitsi Nyoni

NTRODUCTION

This chapter focuses on one of the most commonly used methods in teaching-
ing situations. Petty (2009) succinctly points this out by positing thatitis
1__ m@mﬁﬁga and powerful teaching strategy with marked advantages, hence
s Wﬁm an essential feature of almost all modem teaching. Eoéoén popular

constantly va reminded of ifits use has to bear fruits. Thus, the discussion
s with a definition of groupwork, followed by when the method is used,
the teacher’s role during groupwork is spelt out, advantages and limitations

is the organisation of pupils into small groups to work on a class task,
ssignment or project. The teacher can group learners for groupwork in
|| various ways. He/she can group them according to ability (ability grouping)
RS H ,f_&nw is “the practice of dividing students for instruction on the basis of
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